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• Redefinition of scholarship: discovery, interpretation, and application 
of knowledge, and teaching

• Longer terms of evaluation, flexible model of evaluation: career paths 
can differ and still be rewarded

• Department chair and faculty member agree on relatively long-term 
academic performance expectations that include quantitative and 
qualitative expectations in teaching, research, and service

• Faculty members rank structure: assistant, associate, professor

U. Michigan1985 Instructor Designed Questionnaire (IDQ) system
• Common catalog of items to support individualized questionnaires

• Individually designed questionnaires in many departments, a common
form used in the Faculty of Education

“An Alternative System of Career Progress and Evaluation of Performance for Faculty: Principles for Consideration”

GFC, GFC TLC
VP Academic

Students’ Union1987

1991

Harry Gunning

Myer Horowitz 1978
1985

Students’ Union

Department

< 1978 • Students’ ratings collected

Paul T. Davenport

1994

• Proposed “Course Evaluation Guide”
• Sought approval to access classes to administer questionnaires

• Measure individual performance against relatively objective standards,
not to compete vs peers

W. John MacDonald

Roderick D. Fraser 1995

AASUA
Administration

Owram
CITL, AASUA
Chairs, 
Sociology

Universal Student Ratings of Instruction (USRI, 1st edition)
• Common sets of questions for comparison across campus (14 items,

includes context questions), all instructors in all classes, printed 
reports made available to Students’ Union

1999
Feb

TSQS

Universal Student Ratings of Instruction (USRI, 2nd edition)
• Committee with representation from CITL, AASUA, Chairs, Sociology 
• Revisions to USRI Questionnaire: instrument reduced to 7 items,

includes context questions (e.g. course was a requirement, elective) 

• USRI Results published on the Web1998

GFC TLC
TSQS

Revisions to USRI Questionnaire
• Pilot proposed forms (two versions: random, matched samples) by the 

Population Research Centre for TLC
• 27 new questions were considered, four areas identified as important 

for students: course quality, instructional quality, communication, and 
course organization

• Psychometric analysis of results, brief summary of statistical results
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GFC TLC Sub-
committee

1999

“Universal Student Ratings of Instruction: Recommendation from the 
GFC Teaching and Learning Committee (TLC) for Revisions to Section 
111.3 of the GFC Policy Manual”
• Universal Student Ratings of Instruction (USRI, 3rd edition)
• Revisions to USRI Questionnaire: instrument with 10 items, no context

• Commitment to Discovery Learning is an opportunity for the institution to support how individual 
programs, Departments, Faculties, and units advance their own plans for continued teaching 
excellence

• To cultivate and expand Discovery Learning we will: ... 2) provide professional development 
assistance for teachers to develop Discovery Learning skills appropriate to their discipline; 3) 
cultivate dialogue among instructors, and between instructors and students about which teaching 
and learning practices are most effective and engaging; ...

• How will we know when we’re there? The University of Alberta will boast exceptional environments 
for Discovery Learning that ignite a passion in our students for knowledge and ideas, an excitement 
for inquiry-based teaching in our professoriate, and a commitment to creating opportunities for 
intellectual growth that exceed the expectations of our learners

“Dare to Deliver, Institutional Strategic Plan 2007-2011”

2001

1999
Mar

Drummond
Decore
GFC, GFC TLC,
VP Academic

Indira V. Samarasekera 2006

Kreber
GFC TLC Sub-
committee

Samarasekera

Samarasekera

“Dare to Discover: A Vision for a Great University”
• Learning discovery and Citizenship: Reward and recognize the excellence of individuals in teaching (...)
 

2007
2011

• Alternate delivery courses should be defined broadly, encompassing five 
categories (traditional lecture, lab setting, instructional technology 
enhanced courses, clinical setting, problem or context-based learning)

Evaluation methods for Alternate Delivery Courses

• Evaluation framework based on Boyer’s Scholarship of Teaching, and the 
Carnegie Foundation Teaching Standards: a) clear goals, b) adequate 
preparation, c) effective presentation, d) appropriate methods, 

 e) significant results, f) reflective critique

Evaluation methods for Alternate Delivery Courses
• Parallel USRI questions for five methods of delivery (not pursued): 1) 
 traditional lecture, 2) lab setting, 3) instructional technology enhanced
 courses, 4) clinical setting, 5) problem based/context-based learning  

Erkut
GFC TLC Sub-
committee

2002
Mar • Rejected the five parallel sets of USRI questions (Kreber, 2001)

• Proposed seven revised universal questions that apply to every form of
 delivery, suggests sets of questions for alternate-delivery courses

“Report from the Sub-Committee on Evaluation of Alternate- Delivery Courses; Continuing Discussion”

2003 TSQS • Online USRI administered to online classes
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“Evaluation of Teaching at the University of Alberta. Report of the Sub-Committee of the Committee on the Learning Environment (CLE)”

• UofA Instrument needs to be revisited and professionally redeveloped
• “among educational researchers, there is some consensus that when 

USRI instruments have undergone rigorous psychometric and statistical 
procedures it results in valid and reliable ratings.” (Arreola, 2007)

Assessment of Teaching at the University of Alberta

President Year Main Author(s) Assessment Policy Assessment Measures

Kanuka
Marentette
GFC CLE

“Evaluation of Teaching at the University of Alberta: Report of the Subcommittee of the Committee on the Learning Environment (CLE)”2009
Jan

GFC CLE

GFC CLE “On-line Course and Teaching Evaluation”
• To form immediately a working group responsible for providing a series 
 of recommendations with regard to the possible implementation of 
 on-line course and teaching evaluations

2012
Feb

2008
Nov

• Support GFC Policy, put forward a guide with examples  for facilitating 
multifaceted evaluation

• GFC 111 policy statements on teaching evaluation should be revised to 
reflect values articulated in Dare to Discover and Dare to Deliver

• Framework based on Arreola’s Developing a Comprehensive Faculty 
Evaluation System, and Faculty Evaluation: Fast, Fair, Cheap - pick any two

Evaluation of Teaching

• Chairs require information and strategies on how to conduct 
broad-based and fair evaluation

Appendix A - Evaluating Teaching at FEC (Survey Results)
• From individually designed questionnaires (1978) to USRI with 7 

variations (2008)
• In 2008, 75 departments use USRIs, 55 departments use more than 10 

USRI questions (max = 32 questions)
• Variations accommodate problem-based learning, on-line courses, lab 

tutors, small group facilitators, seminar facilitators, teaching assistants, 
and tutors 

Appendix B - History of Student Rating of Instruction at UofA

• Endorsement of the “Report on Evaluation and Teaching at the University of Alberta”, and the recommendations contained therein

“Dare to Deliver, Institutional Strategic Plan 2011-2015”2011
2015

Samarasekera

• “We continue to build on the achievements of the last five years, and 
in this sense, the current plan for the academy is evolutionary rather 
than revolutionary. The strategic investments of Dare to Deliver allow 
us to refocus on and consolidate our core strengths in teaching and 
research, reinvigorating our commitment to delivering the kind of 
extraordinary student experience associated with a great university.” 

• “We also recognize that our instructors employ many teaching 
methodologies and that our students learn in many different ways, 
both inside and outside the traditional settings.”

• “We will harness the innovative talents of our teachers and 
researchers to find fresh new ways of integrating the University’s 
tremendous breadth and depth in traditional academic disciplines with 
training focused on specific attributes and competencies.”

• “We will provide a range of effective supports to enable students and 
instructors to discover and create optimal educational experiences.”

Validity of USRI Instruments

• “...it is essential that the University continue to find ways to 
appropriately support and develop all memebers of the academy, and 
to recognize in meaningful ways their diverse contributions.”
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“AASUA Position Statement on USRIs”
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AASUA2012
Dec • “FEC decisions should be based on more than one indicator of the 

 adequacy of teaching.”
• “More opportunities are needed for teacher training, peer consulting, 
 mentoring, and other forms of constructive professional feedback.” • USRIs are part of a multifaceted evaluation of teaching. 

• USRIs not the sole measure of teaching performance.
 

“Report of the GFC Committee on the Learning Environment. Subcommittee on the Status of USRIs”2013
Jun

Andrews
Kwong See
GFC CLE

GFC Policy 111
• “GFC Policy 111 does not need updating. There is ample clarity in the 
 existing policy to what USRIs entail and should be used for. What is needed 
 is consistent interpretation and effective implementation across all 
 faculties in a way that accomplishes the multiple purposes of USRIs.”
• Begin the process of moving GFC Policy 111 to UAPPOL

Multifaceted Evaluation 
• What is needed is a guide or training process to help define what constitutes 
 multifaceted evaluation with a set of possibilities or examples that will 
 facilitate the kind of evaluation existing policy requires of Faculties

USRI Instrument
• USRIs should ask for feedback on more than the instructor’s teaching 
 (should not be focused exclusively on instruction but should also include 
 questions that shed light on the context of teaching and learning) to 
 enhance the student educational experience.
• Any revision to USRIs should maintain both components in some form: 
 formative - provide useful information for improvement of teaching, 
 and summative – used appropriately and as part of a multifaceted 
 evaluation of teaching.

“Report of the Renaissance Committee”2013
Dec

AASUA
Board of 
Governors

Multifaceted Evaluation of Teaching
• 3-8 Evaluate all scholarly activities using more than simple metrics 
 (e.g. impact factors, USRI); apply multifaceted evaluations to all scholarly 
 activities to allow for identification of scholarly excellence
• 3-9 Adopt the form required by all three of the Tri-Councils – CCV – for the 
 quantitative aspects of reporting; qualitative aspects could include a 
 summary of Scholarship objectives, efforts, and obstacles
• 3-14 Provide leadership, support, and resources further to encourage 
 teaching development and teaching Scholarship at the University of Alberta
• 3-25 Require external letters to allowing external standards to be 
 considered during evaluation.
• 3-30 Specific feedback to individual evaluation committees and general 
 feedback to academic staff regarding best practices and areas of emerging 
 concerns

Measures / USRI
• 3-1 Use external standards for evaluation (criterion) rather than 
 relativistic measures (norm-referenced)
• 3-21 Require all scholarly evaluation committees to use external 
 standards of assessment of Scholarship (not colleagues’ performance)
• 3-12 Redesign the USRI questions, ensuring a reliable and valid tool that 
 meets international standards for summative evaluation, provides a 
 degree of formative feedback, minimizes the potential for derogatory 
 feedback, ensures value to the students who participate in the process, 
 and aligns with the University’s Teaching Strategy

• “USRIs have the potential to provide useful formative information and 
 can be useful as one of several measures of teaching performance, 
 (…) USRI measures student experience rather than learning.”

 

Renaissance Committee
• Established to address systemic aspects of the terms and conditions of the work performed by the UofA academic staff: governance, systems of compensation,
 and forms of scholarship

AASUA
Board of 
Governors

2012
Jun
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“Report on the Evaluation of Online Universal Students Ratings of 
Instruction (USRI)”

“Electronic Universal Student Ratings of Instruction (eUSRI) System 
– Proposed Revisions to Section 111.3 (Teaching and Learning and 
Teaching Evaluation/ Universal Student Ratings of Instruction) of 
the GFC Policy Manual”

“Electronic Universal Student Ratings of Instruction (eUSRI) System 
– Proposed Revisions to Section 111.3 (Teaching and Learning and 
Teaching Evaluation/ Universal Student Ratings of Instruction) of 
the GFC Policy Manual”

• Proposal: Rescission of the current GFC Policy 111 and creation of a new 
UAPPOL policy to support teaching and learning and teaching assessment and 
evaluation.

 • “GFC CLE report by April 2017 on research into the use of student   
 rating mechanisms of instruction in university courses. This will be   
 informed by… as well as a broad review of possible methods of   
 multifaceted assessment and evaluation of teaching”

 • “The ultimate objective will be to satisfy the Institutional 
  Strategic Plan: For the Public Good strategy to: Provide robust supports,   

 tools, and training to develop and assess teaching quality, using qualitative  
 and quantitative criteria that are fair,  equitable, non-discriminatory (friendly   
 amendment) and meaningful across disciplines.”

2014
Sep

MacGregor
Delinger
GFC CLE

2014
May

Assessment of Teaching at the University of Alberta

President Year Main Author(s) Assessment Policy Assessment Measures

Amhrein
MacGregor
Delinger
GFC

• Introduce the use of electronic delivery as the only method by which the 
USRI evaluation tool is delivered

• Pilots indicated that instructors were receiving longer comments in 
electronic format/ support staff no longer had to transcribe

• Pilots did not indicate that changing delivery would impact instructor 
ratings

• Introduce the use of electronic delivery as the only method by which the 
USRI evaluation tool is delivered

2016
Jan

Forgie
Delinger
GFC • Transition of the USRI from paper format to electronic means resulted in 

a drop in average response rates (consistent with other institutions’ 
experience that have made the transition to electronic USRI tools)

• Median scores remained the same with lab sections experiencing a 
greater decrease in response rates compared to lecture sections

• Data will continue to be monitored.

“Teaching and Learning and Teaching Evaluation and the use of the Universal Student Ratings of Instruction (USRI) as an evaluative tool”2016
May

Dew
Rodgers
Forgie
GFC

• Proposal: Support the development and implementation of a more 
robust solution to teaching assessment and evaluation.

• Proposal: Examine how USRIs might be modified, augmented, or possibly 
replaced over time. 

• Proposal: “…a critical review of the University of Alberta’s existing 
Universal Student Ratings of Instruction (USRIs) and their use for 
assessment and evaluation of teaching”
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2016
Jun
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Turpin
Dew

• “13.06 The standards for evaluation of teaching performance shall be 
broadly based, including course content, course design and performance in 
the classroom. Such evaluation may take into account…”

University of Alberta Faculty Agreement2016
Jul

AASUA
Board of
Governors

• “…information such as statistical summaries of responses to student 
questionnaires, comprehensive reviews of student commentary, reviews 
by peers, reviews by administrative officials and reviews of teaching 
dossiers and other materials provided by the staff member.”

David H. Turpin “For the Public Good, Institutional Strategic Plan 2016 - 2021”

“Executive Summary: Teaching Evaluation at the University of Alberta” (Draft for CLE)”2016
Sep

Forgie
GFC CLE Multifaceted Evaluation of Teaching Evaluation measures may include: 

• Define effective teaching. There must be a specific set of criteria that can 
be used for purposes of evaluation; these criteria should be shared with 
faculty, instructors and students.

• Formative and summative evaluation of teaching should be multifaceted. 
Multiple sources of evidence collected at multiple times should be used to 
evaluate teaching quality.

• A multifaceted teaching evaluation plan/ strategy should be developed. 
This should include definitions, examples, evaluation procedures, and 
specific strategies for training and support.

• USRIs;
• peer review of teaching/ classroom observations;
• teaching dossiers or portfolios; and
• other evidence of teaching including:
 • external reviews of content;
 • reflection of the teacher;
 • self-assessment;
 • administrator reviews of content and course observation;
 • review of published work on teaching scholarship; and 
 • evidence supporting the reputation of the teacher in the field(s)  

 of instruction within and without the University

• Strategic goal: Excel as individuals, and together, sustain a culture that fosters and champions distinction and distinctiveness 
 in teaching, learning, research, and service
• Objective 14: Inspire, model, and support excellence in teaching and learning
 • Strategy 1, foster, encourage, and support innovation and experimentation in curriculum development, 
  teaching, and learning at the individual, unit, and institutional levels.
 • Strategy 3, provide robust supports, tools, and training to develop and assess teaching quality, using 
  qualitative and quantitative criteria that are fair, equitable, and meaningful across disciplines.
 • Strategy 4, create and support an institutional strategy that enables excellence in the design, deployment, 
  and assessment of digital learning technologies.

• Literature indicates that despite concerns of survey tools’ biases or 
validity, universities globally value student feedback and work to 
implement high-quality instruments.

• Student feedback is valuable to help ensure high-quality teaching 
environments, yet survey tools are imperfect and limited for a 
comprehensive evaluation of teaching

• USRIs are the primary source of teaching evaluation information (all 
faculties except FOMD).

• Most department chairs voiced their need for additional supports to better 
evaluate teaching.

• Formal implementation of multifaceted evaluation requires realistic and 
tangible expectations, and supports (documents, workshops, etc.)

• There are numerous potential evaluative methods in addition to student 
surveys, but implementation is not consistent across faculties.

“Summary Report of the Evaluation of Teaching at the University of Alberta”2017
Apr

Forgie
Nocente
Vargas
et al.
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“Report of the GFC Committee on Learning Environment on Teaching and Learning and Teaching Evaluation and the Use of the 
Universal Student Ratings of Instruction (USRI) as an Evaluation Tool” / “Recommendations from the GFC Committee”

2017
Sep

Forgie
GFC CLE

2017
Apr

Assessment of Teaching at the University of Alberta

President Year Main Author(s) Assessment Policy Assessment Measures

GFC

2019
Jan

Stewart
Forgie
Rawlings
GFC

• Report on the operation of USRIs in the 2017/18 academic year: higher 
response rates than other U15 peers.

• Recommendations: provide in-class time to do the USRIs, extend USRI 
window of administration to two weeks, increase Faculty involvement 
with the USRI process

2019
Mar

GFC CLE

• Request permission to continue the work examining teacher assessment and evaluation. 
• Recommendations approved (see GFC, 2017 Sep).

“Report of the GFC Committee on Learning Environment on Teaching and Learning and Teaching Evaluation and the Use of the 
Universal Student Ratings of Instruction (USRI) as an Evaluation Tool” / “Recommendations from the GFC Committee”

• Receive CLE Report (2017, Apr) and endorse CLE recommendations:
 • Define qualities and measures of effective teaching and ensure  

 that there is a clear link between these qualities and measures
 • Examine GFC Policy 111 and transition to UAPPOL (multiple   

indicators of effective teaching)

 • Ensure that teaching assessment and evaluation provide   
 instructors with feedback to improve their teaching (formative)  
 and administrators with evidence of effective teaching for merit,  
 promotion, and tenure decisions (summative)

 • Create a suite of assessment and evaluation tools and supports
 • Examine current methods in which student ratings are collected

“Universal Student Ratings of Instruction (USRI) for the Academic Year 2017/18”

• CLE continues to work on revisions to the GFC Policy Section 111 on 
Teaching and Learning and Teaching Evaluation including USRIs.

Teaching Policy and Teaching Evaluation Policy Revision

• Drafts being worked on in the Committee

2019
Jun

Forgie
Nocente
Vargas
CTL

“Summary Report of the St. Joseph’s College USRI Pilot Project”

• Assess student and instructor readiness for a modified USRI instrument, 
and students’ perceptions of strengths and weaknesses 

• Pilot Fall 2018 at St Joseph’s College in 33 courses
• Instrument based on Stanford Student Evaluation of Teaching 

questionnaire (better aligned with UofA Administrators views)
 • (students n= 242, 82% positive reaction; 
  instructors n = 8, 87.5% positive evaluation, 75% say it is an  

 improvement; overall, new items are more focused on course 
  and less on instructor qualities, questions will provide clear  

 suggestions to improve pedagogical or design aspects)
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• Explicit connection between the qualities of effective teaching and 
 measures to assess teaching
 • Develop or clarify a set of measures for the development and   

 assessment of effective teaching
 • Assessment measures may include: USRIs; peer review of 
  teaching/ classroom observations; teaching dossiers or portfolios;   

 and other evidence of teaching including: external reviews of content;  
 reflection of the teacher; self-assessment; administrator reviews of  
 content and course observation; review of published work on teaching  
 scholarship; and evidence supporting the teacher in the field(s) of   
 instruction, etc.

• Effective classroom teaching
• Dimensions (5) and factors (15) for the development and assessment of 

effective teaching and learning:
 • knowledge (course content, subject matter);
 • pedagogy (beliefs & knowledge, instructional delivery, motivation);
 • course design (design, forms of instruction, materials, assessment);
 • classroom climate (support, classroom environment, personal &   

              professional skills); and
 • growth (self-reflection, professional development, scholarship).

• SET validity is indeed compromised when students do not take the 
evaluation process seriously, when they lack motivation, or when they do 
not see a connection between their feedback and the outcomes of 
Student Evaluations of Teaching (SET)

• It is very important to clearly explain the significance of SET to students: 
during the induction process of new students, time devoted to SET, or how 
students are encouraged to participate in the process

• Student responses are different when students understand the effect that 
SET can have on a faculty member’s career and course delivery

• Student tend to think more positively about the usefulness of evaluations 
and the evaluation process, are more willing to provide feedback, and 
have fewer potential biases affecting their responses, when they are 
aware of the importance of SET

“I don’t actually know their purpose:” A convergent Mixed Methods 
Research on Students’ Perceptions of Student Evaluations of Teaching

Nocente
Vargas
CTL

2019
Jul
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2019
Jun

-2020
Sep

“Assessment of Teaching at the University of Alberta Timeline”

“Multifaceted Assessment of Teaching Plan”

“Factors for Effective Teaching and Learning, A Framework for the Development and Assessment of Teaching”

• A suite of assessment tools and supports:
 • Documents that support consistent implementation: examples and  

 assessment procedures
 • Provision for training development and training; a guide or training  

 process with a set of possibilities or examples that will facilitate  
 multifaceted assessment of teaching

Miller-Young
Poth
Watson
Marin
CTL
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