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“Part industry expose and part call for a return to 

engaged teaching, Campus Confidential shows how 

the noble project of higher education fell so far 

and how we can redeem it.”

The Fun Professor: ‘uncanny ability to get, and hold, student 

attention. Time move swiftly in class,... makes material … interesting 

and relevant to students’ (pgs. 148 -149).

The Vault: All scholars are learned, but ‘Vaults’ have the ability to 

enchant listeners with staggering reserves of dense wisdom and 

consider the transmission of scholarly insight to be a sacred task. 

(pgs. 153 - 155).

The Mentor: Scholars who cultivate lasting, professional relationships 

with students … and pay attention to individuals outside of the 

classroom. (pg. 155-156).

www.amazon.com/Campus-Confidential-College-

Professors-Students/dp/161219642X

http://www.amazon.com/Campus-Confidential-College-Professors-Students/dp/161219642X


Flying First Class:  

✔ Host Introductions and Qualifications 

✔ Shared Agenda and Citing Sources (Research)

✔ Framing the Learning
✔ Three (3) Professors

Challenging the Antique Paradigm

Student as Consumer - Professor shopping

Carnegie Mellon - Competence, Instruction, Expectations

Chicago Centre - Credibility, Community, and Caring

Berkeley - Student Input through survey



Flying First Class:  

Teaching Professor Importance of Learning, as well as        

Teaching

Vanderbilt - Classroom Environment

Teaching College pt. 1 - Connecting with students

Affective and Cognitive Domains

Teaching College pt. 2 - Focus on Student, not as well as

Content

The Courage to Teach  - Risky Business 

U of A Centre for Teaching and Learning - Co-Mentoring

Passive vs. Active, Think-Pair-Share, Flipped Classroom





- this book offers a unique perspective on the 

strategies for making a teaching center integral 

to an institution's educational mission. It 

presents a comprehensive vision for running a 

wide range of related programs, and provides 

faculty developers elsewhere with ideas and 

material to prompt reflection on the 

management and practices of their centers--

whatever their size--and on how best to 

create a culture of teaching on their 

campuses. 
https://eric.ed.gov/?id=ED525984

https://eric.ed.gov/?id=ED525984




What do you notice about each of these images? 



12/15 talking with, or at, students.  



12/15 talking with, or at, students.  2/15 moving amongst students 



12/15 talking with, or at, students.  2/15 moving amongst students 



Design & Teach a Course
Make the Most of the First Day of Class

(Loosely based on Lyons et al. 2003) 

The first day of class always creates some nervousness, even for seasoned instructors. It helps to have a mental checklist of

objectives to accomplish so that you and your students come away with the impression that the course is off to a good start.

https://www.cmu.edu/teaching/designteach/teach/firstday.html

https://www.cmu.edu/teaching/designteach/teach/firstday.html


https://www.cmu.edu/teaching/designteach/teach/firstday.html

The first class meeting should serve at least two basic purposes:

○ To clarify all reasonable questions students might have relative to the course objectives, as 

well as your expectations for their performance in class. As students leave the first 

meeting, they should believe in your competence to teach the course, be able to predict 

the nature of your instruction, and know what you will require of them.

○ To give you an understanding of who is taking your course and what their expectations are.

https://www.cmu.edu/teaching/designteach/teach/firstday.html


■ Arrive early. Dress professionally. Greet your students as they come in.

■ Introduce yourself briefly and state the name of the class and course pre-requisites. Make sure that all the students are in 

the right place.

■ Distribute the syllabus. Give students a chance to read it and ask questions.

■ Announce the course description, objectives and learning goals so that the students have an idea what content knowledge 

and skills they will learn in our class.

■ Be clear about your expectations for the class. This means clarifying what is on the syllabus, restating academic conduct, 

and also discussing your specific thoughts about what it will take to meet these demands successfully. If you are adamant 

about discussion participation, say so; if you put more emphasis on writing, make sure your students know that. Take the 

opportunity to set a tone for the class.
https://teaching.uchicago.edu/resources/teaching-guides/your-first-day-of-class/

https://teaching.uchicago.edu/resources/teaching-guides/your-first-day-of-class/
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■ Once everyone has had a chance to review the syllabus and ask questions, introduce yourself more fully. This is your 

chance to confirm your bona fides as a teacher-scholar and establish some clout and authority in the classroom. 

■ Talk about your research and experience. If you have taught the class before, say when and how often. If you have taught 

or TAed other related classes, mention those too.

■ After establishing your credentials, give the students a chance to introduce themselves. If possible, try to devise an 

introductory activity that connects to the course topic. Collect baseline data on students’ knowledge and motivation. Learn 

as many students’ names as possible. This shows that you care about who they are.

■ With any remaining time, you can either answer further questions, give them a taste of what the class is like with a small 

introductory lecture or exercise.

https://teaching.uchicago.edu/resources/teaching-guides/your-first-day-of-class/
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1. 3. The First Day of Class

Here are some ideas for the first day of class:

● Be Early. Arrive 5 minutes early for class. Whether inside or outside the classroom, let students know that 

you are ready to talk with them: smile, nod, make eye contact, chat, whatever suits your style.

● Shake Hands. This simple gesture is powerful. In a large class, greet a few. You will find that those who 

are welcomed are more ready to respond in class.

● Have Students Meet. Have students greet someone else in the class. Even if this ritual takes only 30 

seconds, you should find that your class warms up considerably. Add some fun: have students use 

greeting rituals from various cultures, or ask students to create and lead the daily greeting (no 

embarrassing tricks allowed).

● Social Ice Breakers. While often misunderstood and over-used, the right ice breaker can help a group of 

students get over the chill of anonymity.

https://teaching.berkeley.edu/

what-do-first-day-class

https://teaching.berkeley.edu/what-do-first-day-class
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1. 3. The First Day of Class

Here are some ideas for the first day of class:

● Attention Grabber. Use a problem or a demonstration to capture students' imaginations about what is to 

come. Often, an intriguing example will provide a guiding context for the material that follows.

● Make a real beginning to class. Not just on the first day, but every day. Don't say "We might was well get 

started" or "Let's get started." Try instead, "Good Morning, I'm Professor xyz. Welcome to Sociology 10."

● Use the whole class period, tell your students about yourself, discuss your teaching-learning philosophy, 

demonstrate your mode of teaching, cultivate your students' trust, foster a spirit of free and open inquiry, 

display your enthusiasm for the subject, and finally, display a sense of humor. 

● Don't run out of time. Have a real ending to the class, especially on the first day. Conclude with something 

like "I look forward to seeing you on Wednesday."

● Consider handing out a questionnaire, "pre-test," or quiz to get to know your students, and to let them 

know what they will need to know. (See Sample First Day of Class Questionnaire.)

https://teaching.berkeley.edu/

what-do-first-day-class

https://teaching.berkeley.edu/sites/default/files/summary_of_beginning_of_semester_questionnaires.docx
https://teaching.berkeley.edu/what-do-first-day-class
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Could these 
questions be 
sent out prior to 
first class 
electronically?

https://teaching.berkeley.edu/what-do-first-day-class




https://www.teachingprofessor.com/topics/for-those-who-teach/first-day-of-class-

activities-that-create-a-climate-for-learning/

There’s no discounting the importance of the first day of class. What 
happens that day sets the tone for the rest of the course. Outlined below 
are a few novel activities for using that first day of class to emphasize the 
importance of learning and the responsibility students share for shaping 
the classroom environment.

https://www.teachingprofessor.com/topics/for-those-who-teach/first-day-of-class-activities-that-create-a-climate-for-learning/
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The first day of class is your opportunity to present your vision of the class to prospective students. It is helpful if you can

introduce yourself as a scholar and educator and provide insight into how you will teach the class and what you will expect them

to contribute to the learning process.

Consider that several of your students may be “shopping” for a schedule the first week of classes. They may be looking for a 

class that will fill a particular time slot, include a particular learning environment (i.e. lab-based or lecture style), or a class with a 

certain workload to balance the demands of their other courses and extra-curricular responsibilities. Thus, students will 

appreciate a clear roadmap of what you will require of them over the course of the semester. You may also want to model, as 

specifically as possible, the classroom environment you intend to foster during the class. For example, if they will spend a good 

deal of time doing group work over the course of the semester, you may want to break them into groups the first day.

ttps://cft.vanderbilt.edu/guides-sub-pages/teaching-large-classes/
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https://normaneng.org/about/

“In marketing, one mantra rules above all others: Know your 

target audience. How else will you connect with customers?

In elementary school, teachers do the same. September is all 

about building class community. In order to teach you, I must 

know you, goes a widely known adage.”

Yet connecting with college students never occurred to me.

https://normaneng.org/about/


https://thesecondprinciple.com/instructional-

design/threedomainsoflearning/

The Affective Domain is 

concerned with feelings, 

attitudes and behaviours. 

https://thesecondprinciple.com/instructional-design/threedomainsoflearning/
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The Affective Domain is 

concerned with feelings, 

attitudes and behaviours. 

“Take care of the Affective 

Domain and the Cognitive 

Domain will take care of itself.” 

Dr. Caroline Yewchuk, Faculty of Education

https://thesecondprinciple.com/instructional-design/threedomainsoflearning/
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The Affective Domain is 

concerned with feelings, 

attitudes and behaviours. 

“Connect with the Affective 

Domain and the Cognitive 

Domain will find its’ voice” 

https://thesecondprinciple.com/instructional-design/threedomainsoflearning/


https://sites.educ.ualberta.c

a/staff/olenka.bilash/Best%2

0of%20Bilash/krathwol.html
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https://sites.educ.ualberta.c

a/staff/olenka.bilash/Best%2

0of%20Bilash/krathwol.html

Dr. Bilash was 
my advisor, is 
still my mentor 
and one of my 
most trusted 
friends.

https://sites.educ.ualberta.ca/staff/olenka.bilash/Best of Bilash/krathwol.html


Written for the early career college professor, this easy-to-implement college instruction guide teaches you to:

● Think like advertisers to understand your target audience—your students

● Adopt the active learning approach of the best K-12 teachers

● Write a syllabus that gets noticed and read

● Develop lessons that stimulate deep engagement

● Create slide presentations that students can digest

● Take charge of your college classroom management

● Get students to do the readings, participate more, and care about your course

Secrets like “focusing on students, not content” and building a “customer” profile of the class will change the way 

you teach. The author, Dr. Norman Eng, argues that much of these approaches and techniques have been 

effectively used in marketing and K-12 education, two industries that could greatly improve how college 

instructors teach.

Find out how to hack the world of higher education instruction and have your course become the standard by 

which all other courses will be measured against. Whether you are an adjunct, a lecturer, an assistant professor, 

or even a graduate assistant, effective teaching is within your grasp.

https://www.amazon.com/Teaching-College-Ultimate-Lecturing-Presenting-ebook/dp/B01NCXF8JC
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Find out how to hack the world of higher education instruction and have your course become the standard by 

which all other courses will be measured against. Whether you are an adjunct, a lecturer, an assistant professor, 

or even a graduate assistant, effective teaching is within your grasp.

https://www.amazon.com/Teaching-College-Ultimate-Lecturing-Presenting-ebook/dp/B01NCXF8JC

...as well as content ...

https://www.amazon.com/Teaching-College-Ultimate-Lecturing-Presenting-ebook/dp/B01NCXF8JC


“If we want to grow as teachers -- we must do 

something alien to academic culture: we must talk 

to each other about our inner lives -- risky stuff in a 

profession that fears the personal and seeks safety in 

the technical, the distant, the abstract.” 

― Parker J. Palmer, The Courage to Teach: Exploring 

the Inner Landscape of a Teacher's Life

https://www.goodreads.com/work/quotes/213020




Flying First Class:  

✔ Host Introductions and Qualifications 

✔ Shared Agenda and Citing Sources (Research)

✔ Framing the Learning
✔ Three (3) Professors

✔ Challenging the Antique Paradigm

✔ Student as Consumer - Professor shopping

✔ Carnegie Mellon - Competence, Instruction, Expectations

✔ Chicago Centre - Credibility, Community, and Caring

✔ Berkeley - Student Input through survey



Flying First Class:  

✔ Teaching Professor - Importance of Learning, as well as

Teaching

✔ Vanderbilt - Classroom Environment

✔ Teaching College pt. 1 - Connecting with students

✔ Affective and Cogntive Domains

✔ Teaching College pt. 2 - Focus on Student, not as well as

Content

✔ The Courage to Teach  - Risky Business 

✔ U of A Centre for Teaching and Learning - Co-Mentoring

Passive vs. Active, Think-Pair-Share, Flipped Classroom



Teaching

Researching

Publishing

Studying

Personal Life

Family Life

Little 

Discretionary Time



Passive Learning:

Students passively receive information from the 

professor and internalize it through some forms of 

memorization. (Michel, Carter III and Varela, as quoted in Berlinerblau. pg. 157) 

Active Learning:

Learning is not a spectator sport … students … 

must talk about what they are learning, write about 

it, relate to past experiences and apply it to their 

daily lives. (Chickering and Gamson, as quoted in Berlinerblau. pg. 158)



Think-pair-share – In this simple exercise, the instructor poses a question or problem to the 

class. After giving students time to consider their response (think), the students are asked to 

partner with another student to discuss their responses (pair). Pairs of students can then be 

asked to report their conclusions and reasoning to the larger group, which can be used as a 

starting point to promote discussion in the class as a whole (Angelo and Cross, 1993). This 

exercise helps promote engagement because students feel greater responsibility for participation 

when paired with one other student; lack of participation becomes obvious and problematic. In 

addition, the inclusion of “think” time and the initial opportunity to talk about a response with a 

single peer reduces the anxiety some students feel about responding to instructor prompts.

https://cft.vanderbilt.edu/guides-sub-pages/teaching-large-classes/

https://cft.vanderbilt.edu/guides-sub-pages/teaching-large-classes/




https://vimeo.com/70

893101

https://vimeo.com/70893101


https://vimeo.com/70

893101

https://vimeo.com/70893101




https://cft.vanderbilt.edu/guides-sub-pages/teaching-large-classes/

https://cft.vanderbilt.edu/guides-sub-pages/teaching-large-classes/


Use one word to describe the pedegogical concept of each picture below?  

Feel free to discus with a peer.
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Somatotype is a theory of classification and a body technique that was originally developed in 1940 by the 

American physiologist William Herbert Sheldon [1]. According to his studies, he divided the physical structure of 

the human being in three different biotypes: Endomorphy (adiposity), Mesomorphy (muscularity) and Ectomorphy 

(thinness), which define physical characteristics that permits to differentiate all individuals. 

https://core.ac.uk/download/pdf/82467760.pdf

https://core.ac.uk/download/pdf/82467760.pdf









